
       Cayley Primary School  

        Pupil Premium Grant Review 2020-2021 

At Cayley, we are committed to ensuring that the provision we make secures 

teaching and learning opportunities to meet the needs of all pupils and that the 

needs of pupils who are considered to be vulnerable or socially disadvantaged 

are adequately assessed and addressed as part of the additional provision we 

make through the Pupil Premium.  

In making provision at Cayley we recognised that not all pupils who receive 

FSM will be socially disadvantaged and not all pupils who are socially 

disadvantaged are registered or qualify for FSM. At our school Pupil Premium 

funding is allocated for individual and groups of pupils identified as:   

• Socially disadvantaged and/or eligible for FSM/LAC/Service Children   

• Vulnerable and at risk of underachievement   

• Subject to a child in need plan   

• Having been identified with complex needs  

•  

How did we provide for our pupils?    

The attainment of disadvantaged pupils is raised through a variety of 

interventions. At Cayley the following range of provision has been identified for 

this range of pupils:   

• Facilitating access to the curriculum   

• Providing additional support in the classroom   

• Providing additional teaching and learning opportunities   

• Offering alternative support and interventions   

Accountability   

 

The Department for Education holds Headteachers and school governing bodies 

accountable for the impact of pupil premium funding in the following ways:   

• Performance tables, which show the performance of disadvantaged pupils 

compared with their peers   



• Requiring schools to publish details online each year of how they are using 

the pupil premium and the impact it is having on pupil achievement   

• The Ofsted inspection framework, where inspectors focus on the attainment 

of pupil groups, and in particular those who attract the pupil premium   

 

How do we know we are using the Pupil Premium effectively?   

The progress and attainment of all pupils and groups of pupils is monitored 

closely through the schools’ pupil tracking systems. Pupil progress review 

meetings are held each term. The progress that pupils make will vary according to 

the individual needs of each child but should a concern arise the provision made 

for that child will be reviewed and any necessary adjustments made.    

The school provision map and interventions secured through the pupil premium 

are adjusted annually to meet the needs of the pupils across the school. This report 

shows how the Pupil Premium has been used during the academic year 2020-2021.  

 

Pupil Premium Statement Document 2020-2021  

 

In-school barriers  

 
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1.Attainment of Pupils — Pupils significantly below Age Related Expectation 

on entry, and historical underachievement of pupils is having an impact on 

attainment levels in both Key Stage 1 and 2.  

2.Communication Needs — Low levels on entry, particularly in Communication, 

Language and Literacy.  

3.Social, Emotional and Wellbeing Needs — A large majority of Pupil Premium 

pupils have additional needs.  

4.Supporting Vulnerable Families attendance rates, safeguarding issues, low 

level of parental engagement, limited support for home learning, limited life 

experiences, some families struggling to support pupils financially. 



Data Summary 

Outcomes for end of key stage assessments are based on the year 2018 – 2019.   
 

 
 



Due to Covid 19, there were no statutory assessments at the end of the 2020-2021 

academic year.  This means that there is no statutory data to measure the impact of 

the strategies identified in the 2020-2021 action plan.  

  

All data is based on teacher assessment, using assessment data from across the year   
 

KS1 Results for 2021  

 

  

KS2 Results for 2021 

 

 

  

  

  

  

  

 

 

 

  

 

Barrier 1 - Attainment of Pupils — Pupils significantly below Age Related 

Expectation on entry, and historical underachievement of pupils is having an 

impact on attainment levels in both Key Stage 1 and 2 

Impact of PP Grant 

Additional teaching and support staff were employed on temporary contracts to support the 

implementation of high quality interventions. 

Interventions sessions were well timed and robust (15-45 minutes), occurred regularly (3–5 

times per week) and were maintained over a sustained period (6-weekly cycles). Careful 

timetabling was in place to enable consistent delivery. All of the teaching assistants received 

training from experienced staff to ensure the interventions had structured supporting 

resources and lesson plans, with clear objectives and in some cases a delivery script. We used 

assessments to identify appropriate children, guided areas for focus and tracked pupil 

progress. Effective interventions ensured the right support was being provided to the right 

child with regular meeting with TAs regarding the progress of children in the group. We also 

 Reading  Writing  Maths 

Y1 1S 49%  1S 43%  1S 47% 

  1D 45%  1D 51%  1D 47% 

  1E 6%  1E 6%  1E 6% 

 Reading  Writing  Maths 

Y2 2S 69%  2S 62%  2S 69% 

  2D 29%  2D 38%  2D 31% 

  2E 0%  2E 0%  2E 0% 

 ≤1D 2%  ≤1D 2%  ≤1D 2% 

 Reading Maths Writing 

TOWARDS 26/35% 24/32% 31/42% 

EXPECTED 48/65% 50/68% 43/58% 

GREATER 

DEPTH 
16/22% 15/20% 14/19% 



quality assured through observations and learning walks to ensure TAs were delivering the 

programme effectively. Feedback from teachers reported on the impact of these interventions 

in the class environment. The impact of the range of interventions ensured a wide range of 

children with gaps in knowledge made accelerated progress. During termly pupil progress 

meetings, teachers engaged in professional dialogues about children's progress and data. 

Teachers discussed actions, targets and plans to ‘catch-up’, which resulted in narrowing the 

achievement gap in KS1.  

Teachers used informal assessments to check understanding, inform teaching and bridge the 

gaps in learning which ensured all children made progress respective of their starting point.   

Staff reported on the success of not administering the SATs. The teachers agreed with the 

research that states that the use of standardised tests leads to teachers focusing their efforts too 

narrowly on test performance – ‘teaching to the test’ and educators are forced to narrow the 

range of subjects and experiences children get to enjoy. 

Teachers felt valued and trusted in their assessments of children We have constructed an 

English curriculum that is ambitious and coherently planned and sequenced towards 

cumulatively sufficient knowledge and skills, evidenced in the long term and ‘real’ book 

planning documents.  In KS1, we have a rigorous and sequential approach to teaching phonics. 

This develops children’s fluency, confidence and enjoyment in reading.  All staff received 

high-quality training in teaching early reading and how to deliver the phonics lessons to a 

high standard. Regular learning walks and observations ensured staff felt supported via 

training and, coaching and mentoring. Read Write Inc. materials and resources support the 

intent of our curriculum which is planned to provide knowledge and skills required for 

children to be able to access the next stages in their education. At all stages, reading attainment 

is assessed and gaps are addressed quickly and effectively for all children. This included 1:1 

phonics sessions, phonics catch-up and small group support. Oxford Reading Tree books, used 

across the school, connect closely to the phonics knowledge children are taught when they are 

learning to read. 1:1 reading undertaken by support staff has had a significant impact on 

children's fluency and comprehension when reading. We undertook regular work scrutinies 

and moderation exercises in teams and phases to ensure teachers were confident in the 

knowledge of a ‘secure’ piece of writing for their year group. Teacher feedback is used to 

enable children to understand how to improve their writing. 

Barrier 2 - Communication Needs — Low levels on entry, particularly in 

Communication, Language and Literacy 

High levels of underdeveloped language skills impeding children’s access to the 

curriculum and independent learning strategies 

Children's Speech and Language needs were identified via 'Speech link' (all children 

undertook baseline assessments) and subsequent interventions were successful in providing 

support for children to fill the gaps in knowledge as well as providing clear support in 

attention and listening skills and memory retention. 



Speech and Language therapist service level agreement for 1 day a week to support children 

with identified areas of need and to provide expert training 1;1 to teaching assistants 

delivering speech and language therapy across the school. 

Barrier 3 - Social, Emotional and Wellbeing Needs — A large majority of Pupil 

Premium pupils have additional needs.  

 

Barrier 4 - Supporting Vulnerable Families attendance rates, safeguarding issues, 

low level of parental engagement, limited support for home learning, limited life 

experiences, some families struggling to support pupils financially 

As a school we now have a strong remote learning package in place including PowerPoints, 

DB Primary and Live Zoom lessons.  There were clear expectations, in the event of a bubble 

closure, as to the provision provide which was familiar to the children, parents and staff.  

Remote education provided matched with national curriculum expectations, Cayley’s Primary 

Curriculum and teaching of what would be normally delivered in class. Following school 

closures, all staff created an environment that focused on children’s well-being. As evidenced 

by 'pupil's voice', children are happy in school and feel they can talk to their teachers/TAs 

about any worries or fears they may have. We provided opportunities for children to talk 

about current issues, the news and the pandemic and all of the children are aware of how to 

keep physically healthy and eat healthily.  They participate in 3 hours of P.E a week and are 

also given ample opportunities to be active during the school day. By using Jigsaw as a 

support, we teach children to be confident, resilient and independent, and to develop strength 

of character thus ensuing SMSC development is of high quality. Although impacted by 

COVID-19, enrichment activities have been offered to all children including local area trips, 

theatre visits, visit to the school from a 4-piece orchestra, whole school events and out-of-class 

experiences. Innovative, rich and creative teaching and learning experiences have been 

encouraged throughout the year, which has been captured, celebrated and shared with 

parents/careers via the school website and social media. KS1 staff received training on 

children’s emotional wellbeing including strategies for implementing a trauma-informed 

approach to improve the emotional and mental health of some of our children affected by 

COVID-19. 
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